Newman’s pastoral idea of a university
The name of John Henry Newman is revered by many who take a high view of what a university education is all about, particularly by those who see him as the champion of a liberal education. In the English-speaking world no book is quoted so frequently as the Idea of a University when discussing the nature and purpose of the university. There are several critical editions of this text, and it has given rise to a sprawling secondary literature. Published in 1873, the Idea comprises two parts: lectures delivered by Newman in 1852 to prepare the ground for the opening of the Catholic University, which he had been invited to found by the Irish bishops; and occasional lectures given at the University during the four years he was rector. 
During the last twenty years there has been much debate about the purpose and function of the university – and not just in England – on account of disturbing trends, driven in large part by economic considerations. In the literature which the debate has given rise to, it is striking how frequently Newman’s contribution appears, as articulated in the Idea.
Yet the Idea is incomplete, and even those familiar with Newman’s thinking can overlook the fact that the Dublin lectures were not intended to be a systematic or exhaustive treatment of a subject, and that key elements of his thinking barely appear in the Idea, or else are missing. Certainly a different note is struck, and a tantalising hint given, when he says that, given the choice between a university with lectures and exams, but no residence, and another with residence and tutoring, but no lectures or exams, he would chose the latter. This is quite a startling choice, given Newman’s fame for occupying the academic high ground; and it speaks volumes about what he did not say in the Idea, that is, about the pastoral dimension of a university education. 

In 1872 he made his point more succinctly when stating that, broadly speaking, “a residence without Examinations comes nearer to the idea of a University Education than examinations without residence”. He wrote this when soundings were being taken prior to the foundation of the short-lived Kensington Catholic College, when he was asked what he thought about the deficiencies of higher education for English Catholics. He replied that there was no provision, as in his opinion it was non-existent. “University Education has, properly speaking, no equivalent; what is most like an equivalent in its effect, is for a youth to be well read, well travelled, and well introduced” and this was “not the result of a system.”

1. Historical background. Some background knowledge is required to put Newman’s remarks in context and to make full sense of them. The Oxford he had attended as an undergraduate was emerging from a century of dissipation: the honours degree had been introduced in 1800, though many students in Newman’s time left without bothering to take their degree; there were no written exams, as these were introduced in 1830; teaching was carried out in small groups and was college-based; and the colleges ruled supreme until the major reforms of the 1850s. 

More generally, it useful to bear in mind that the origins of the modern university can be traced back to the mid-nineteenth century, when the university world was in a state of flux. In the 1850s it would have been possible to identify four main groupings of the university species on the educational landscape: the traditional ones surviving on periphery of Europe, foremost of which was Edinburgh; the restored universities, restructured but bereft of identity and weakened by state interference; the nationalised French université; and the emerging Humboldtian research university. Oxford and Cambridge were institutional anomalies, even after undergoing extensive reforms for half a century.
One hundred and sixty years ago it would have been near impossible to predict which type of university would predominate, because each had its strengths as well as weaknesses. Newman was about to found a new kind of university; this original mind was given a rare educational opportunity. Which model, if any, would Newman adopt?
2. Ends in view. Rather than thinking in terms of labels, it helps to identify the principle purpose or function of each type of university (which arises from beliefs about man and society), because this affects the teaching methods employed and attitudes to living arrangements. By the end of the nineteenth century it was generally agreed what the four ends of the university were – though not their relative importance. These could be listed as: the preservation and diffusion of culture, and the raising of the cultural level of society; preparation for the professions and higher branches of commerce and industry; the advance of knowledge and research of every kind; and development of the individual, including what required for social living.

The object of the Catholic University, Newman declared, was to provide for Catholic education “in a large sense of the word ‘education’ ”; 
 and he listed for the Irish bishops ten objects of the University. While these include three of the ends just quoted, he gave special prominence to the formation of the student and the leavening effect of the university in society; research, on the other hand, is missing.

In France the Napoleonic university emphasised preparation for service to the State. In the German states, especially Berlin, primacy was given to the advance and extension of knowledge. At Edinburgh there was an emphasis on ‘useful’ disciplines such as economics, medicine and the newly emerging sciences. At Oxford and Cambridge the stress was on producing well-rounded and cultured individuals who would form a ruling class allied to Church and State. But note: unlike now, when universities happily operate theoretically incompatible approaches in same institution, then the differences were sharply defined and rival versions were viewed as mutually exclusive.
3. Rival versions and what they entailed. In 1808 there began an attack on the teaching methods of Oxford and Cambridge by those who championed Edinburgh, and it continued for several decades. The debate extended to what was taught, how and where. Edinburgh was, as we would say nowadays, at the cutting edge of developments; new faculties were appearing and it was research rich. The lecture was  the main method of teaching; it was geared to the transmission of knowledge and preparation for the professions – but Edinburgh was not a residential university. At Oxford and Cambridge small-group teaching predominated along with directed private study; it nurtured upright citizens and thereby contributed to the stability of society (note that 1848 was a year of revolution across the European mainland); it had a very narrow curriculum; there was virtually no research, though this was beginning to change; and it was emphatically residential, with a collegiate structure. We should, therefore, note two very different primary purposes: training for the professions; and the production of an elite class of well-formed individuals who would occupy positions of leadership in Church and State. 
Much the same kind of contrasts appear when comparing the German and Oxbridge systems. In the German states there was an emphasis on the self-formation or self-realisation of the individual by gaining a mastery of cultural or scientific knowledge; the teacher was more interested in the subject taught than the student; there was little official concern with the personal lives of student; there was no need or opportunity for advice or counselling; there was a lack of corporate identity; and living arrangements were neglected. By contrast, at Oxford the pastoral dimension in teaching was evident because the Fellow or tutor was acting in loco parentis; there was a transmission of received values from teacher to taught; great emphasis was placed on moral and social virtues, on personal qualities and friendship; creativity and originality, however, were viewed with suspicion! Intellectual life was only part of the educational process 
What Newman wanted was the best from the college and university systems, from the professorial and tutorial systems. The key function of the university was the formation of individuals, formation in intellectual, moral and social virtues; it was about the making of men. But it included practical ends, too. While there was room for research, the priority was teaching.
 It was about people, rather than areas of knowledge.
4. The University–College division: the theory. “It would seem as if a University seated and living in Colleges, would be a perfect institution, as possessing excellences of opposite kinds.” What did Newman mean? What examples did he have in mind? Actually he held that there were no contemporary examples to illustrate the benefits of the university–college alliance, only to examples of “naked Universities and naked Colleges”.
 Those on the European mainland and in Scotland illustrated the need of colleges to complete the university, while Oxford and Cambridge showed the need of a university to give life to the assemblage of colleges.
But Newman had more to say, and he did so by employing the Aristotelian distinction between the essence of something and its integrity. The essence of an object refers to what is necessary for its nature, whereas integrity refers to what is required for its harmonious functioning; it is a gift added to its nature, without which that nature is indeed complete, and can act, and fulfil its end, but not with ease. According to Newman, the essence of a university consists in the communication of knowledge, in lecturers and students, in the professorial system; but these are not sufficient for its well-being. “For its sure and comfortable existence we must look to law, rule, order; to religion, from which law proceeds; to the collegiate system, in which it is embodied”.
 Newman argues that a university can carry out its function independently of its relation to the Church, but that, in practice, it is unable to fulfil its purpose properly without the aid of the Church, since the Church is necessary for its integrity. He argues that “Colleges are the direct and special instruments, which the Church uses in a University, for the attainment of her sacred objects”. His claim can be summarised by saying that “The Professorial system fulfils the strict idea of a University, and is sufficient for its being, but it is not sufficient for its well-being. Colleges constitute the integrity of a University.”
 Note that this works at various levels: the human, the moral, the religious. And for wider application, instead of ‘college’, read halls of residence, dorms, formalised digs, or whatever.
5. Residence: its historical role and importance. Between June and December 1854 Newman wrote twenty essays for the Catholic University Gazette which traced the history of the university from Greek times. Major themes running through these essays included: arrangements for student living; the need for the right mixture of restraint and liberty in governing the university; the rivalries, hostilities and disorder that arise on account of the cosmopolitan mix of students. By using the device of historical sketches he alerts his readers, most of whom had not had a ‘university experience’, to the dangers to which students are exposed: the trials that test devotion to learning and self-command; the effect of a lack of routine; the absence of eyes who know them and from the scrutiny of public opinion; the plight of unformed minds of those whose studies are perhaps merely the result of ambition; reminders that the excitement of novelty and emulation are short-lived; the effects of living in a strange place; historical examples of neglect by the authorities. He also describes the danger for the teacher who might be carried away with his own success and by the intoxication of applause, not to mention the aberrations of reasoning and intellectual pride. All these are the consequences of the professorial system. So what is the antidote?
6. Residence: the ideal. While the thirst for knowledge and the opportunity of satisfying it constitute the real life of a university, they are not sufficient to enable it to work to its ultimate end, says Newman, unless it is “surrounded by influences of a different sort, which have no pretension indeed to be the essence of a University, but are conservative of that essence”. For these influences Newman turns to the Church, which alone is able to promote real wisdom, purity, and peacefulness. “These may be called the three vital principles of the Christian student, faith, chastity, love; because their contraries, viz., unbelief or heresy, impurity, and enmity, are just the three great sins against God, ourselves, and our neighbour, which are the death of the soul.”
 These are the chief deficiencies of the professorial system (and we can see them exemplified in modern-day universities in the West, where the professorial operates largely unaided by the collegiate system) As the failings are obvious, so Newman claims is the remedy. 
I have been saying that regularity, rule, respect for others, the eye of friends and acquaintances, the absence from temptation, external restraints generally, are of first importance in protecting us against ourselves. When a boy leaves his home, when a peasant leaves his country, his faith and morals are in great danger, both because he is in the world, and also because he is among strangers. The remedy, then, of the perils which a University presents to the student, is to create within it homes, ‘altera Trojæ Pergama’, such as those, or better than those, which he has left behind. Small communities must be set up within its precincts, where his better thoughts will find countenance, and his good resolutions support; where his waywardness will be restrained, his heedlessness forewarned, and his prospective deviations anticipated.
 

It is not a question of restraints or regulations, but of heeding the received wisdom of lawgivers and founders to “find a safe outlet for natural impulses and sentiments, which are sure to be found in their subjects, and which are hurtful only in excess; and to direct, and moderate, and variously influence what they cannot extinguish”.

Newman describes the ideal college as a household for a quasi family which “requires or involves the same virtuous and paternal discipline which is proper to a family and home”; it is a domestic establishment in which teachers and taught live together as one family; the college “is all, and does all, which is implied in the name of home”. Young men leave their family to find another home – a home from home – as their temporary place of residence because they do not know the world and are easily dejected when they come up against the difficulties of life; because they still have to learn how to cope with life’s temptations; because they have not yet learned how to learn. Ideally, the collegiate home assumes the characteristics of the family home and becomes “the shrine of our best affections, the bosom of our fondest recollections, a spell upon our after life, a stay for world-weary mind and soul”.

All of this is missing from the Idea – except for one phrase, not it the main text, but on the dedication page, where Newman quotes from the Gospel, Hospes eram, et collegistis Me (Matthew 25:34). The phrase is usually translated along the lines ‘I was a stranger and you gave me shelter’, but by situating it in a university context Newman gives it a new emphasis. What Newman meant was something along the lines of ‘I was a student and you “colleged” me’, collegistis being cognate with collegium (college). Seen in this light, the task of caring for students in halls of residence takes on an importance that approximates it to nothing less than one of the seven corporal works of mercy!

The underlying thrust is that college takes over from and continues what goes on at home, i.e. a profound formation and flowering of the human person.
7. Residence: in practice As an undergraduate Newman experienced an Oxford collegiate education that had gone wrong, because it lack personal influence (which was so important for Newman). “An academical system without the personal influence of teachers upon pupils, is an arctic winter; it will create an ice-bound, petrified, cast-iron University, and nothing else.” Newman spoke of the sad state of things at Oxford, where
things went on for the most part by mere routine, and form took the place of earnestness. I have experienced a state of things, in which teachers were cut off from the taught as by an insurmountable barrier; when neither party entered into the thoughts of the other; when each lived by and in itself; when the tutor was supposed to fulfil his duty, if he trotted on like a squirrel in his cage, if at a certain hour he was in a certain room, or in hall, or in chapel, as it might be; and the pupil did his duty too, if he was careful to meet his tutor in that same room, or hall, or chapel, at the same certain hour; and when neither the one nor the other dreamed of seeing each other out of lecture, out of chapel, out of academical gown. I have known places where a stiff manner, a pompous voice, coldness and condescension, were the teacher’s attributes, and where he neither knew, nor wished to know, and avowed he did not wish to know, the private irregularities of the youths committed to his charge.

Then, as now, there were students like Newman who were searching for teachers who would exert an influence upon them, who gravitated to where they “saw a little more profession of strictness and distinctness of creed, a little more intellect, principle, and devotion, than was ordinary”.
 Nowadays, too, we can see that there is a crying need for a submission to discipline or putting oneself under the jurisdiction of another for the  purpose of human betterment. 
What happened at the Catholic University? Initially there were three collegiate houses, one of which was run by Newman himself. He describes the task he undertook as follows:
The Heads of Houses are charged with the moral and intellectual advancement of the Students of their Houses, who are strictly committed to them as pupilli, and are under their tutelage. They are responsible for their religious and correct deportment, for their observance of the Rules both of the House and of the University, and for their acquitting themselves adequately both before the Professors and the Examiners.

Note the expressions “moral and intellectual advancement” and “religious and correct deportment”. The head was to assign devotions to his students and to ensure each had a confessor. Newman planned for lodging houses which would hold up to twenty students each, presided over by a dean (or ‘dean of twenties’), a chaplain, and resident tutors. He spoke of “some sort of governing body in each house”.
 Additionally, each residence would have two or three scholars.
When the Catholic University opened, all students were required to join a house, each of which had its own chapel and common table, and a working-day timetable that ran approximately as follows: Mass at 8 a.m.; breakfast; attendance at lectures from 9 a.m. to l or 2 p.m.; dinner at 5 p.m.; and their presence indoors by a fixed hour in the evening, which varied according to the time of year. From the outset the houses took on strong identities and became the natural loci for sports, student loyalties and social events.
How did Newman intend they should be run? His guiding principle was “that the young for the most part cannot be driven, but, on the other hand, are open to persuasion and to the influence of kindness and personal attachment; and that, in consequence, they are to be kept straight by indirect contrivances rather than by authoritative enactments and naked prohibitions”. (This seems commonsensical to us, but at the time would have appeared as deeply liberal and unworkable.) The university residence was entrusted with the momentous task of launching the young man into the world, because nothing was “more perilous to the soul than the sudden transition from restraint to liberty”. The worst thing they could do was to continue the discipline of school for this would not prepare the student to be his own master; if they failed to recognise this they would be letting slip a very special opportunity. It was a duty and a privilege of the university to treat the weak like a mother or “Alma Mater, who inspires affection while she whispers truth; who enlists imagination, taste, and ambition on the side of duty; who seeks to impress hearts with noble and heavenly maxims at the age when they are most susceptible, and to win and subdue them when they are most impetuous and self-willed”. Newman was under no illusions about how difficult it was for the university authorities “to maintain a persevering, gentle oversight”, while laying down the law and enforcing it.
 Another rule of thumb was that
“A large College of lay students will be found impenetrable and unmanageable by even the most vigilant authorities. Personal influence requires personal acquaintance, and the minute labour of a discretionary rule is too fatiguing to be exercised on a large number.”

The situation in Dublin was very different from Oxford, as only 20% of the students resided at Trinity College Dublin. At the Catholic University many students lived with their parents, relatives or friends. This was a matter of great concern for Newman. In fact, his correspondence shows what might be termed an ‘obsession’ with the question of whether a particular student was under the jurisdiction of the University or not. At the outset he distinguished between ‘auditors’, who attended lectures only, and ‘externs’, the non-resident students. The latter were those “who are really desirous of joining themselves to the academic body, and standing on a footing with residents”; they “are required to unite themselves to some particular licensed establishment in the University”, and in doing so “they will be altogether under the jurisdiction of the Dean of that particular establishment, and will be considered as simply members of it, accidentally lodging out in such lodgings (e.g. their home) as the aforesaid Dean shall sanction”.
 Put another way, “in the case of such externs, their home, or abode, whatever it is, must be considered as a licensed lodging house, or rather as an integral part of the academical domicile; so that the young men so situated are as simply under the jurisdiction of the Dean as if they resided under his roof.”
 We can imagine this in almost physical terms, with the jurisdiction of the University extending like a vapour beyond the confines of official buildings and pervading family homes.
For various reasons, however, Newman’s scheme for the externs did not work out and they ended up being looked after by the vice-rector rather than the deans of collegiate houses. Newman was unhappy with this for several reasons: there was no collegiate life for these students; the supervision over them was poor; and there was no tutorial teaching for them.
In January 1857 he proposed changes at the University to allow for new forms of recognised residences and new categories of student. The introduction of ‘licensed houses’ was designed to allow for looser forms of collegiate houses, which would be less onerous for the dean to manage and less strict for the students. The second “extension of the idea of residence” was that young men sleeping and taking their meals at home should be accounted residents so long as they were “bonâ fide present in some Collegiate House during the business hours of the day, say from 9 till 3”.
 He decided to call these attached externs ‘quasi interns’.
Why did Newman make such a fuss about this? What did he have in mind? The answer is that Newman envisaged the Catholic University giving a deep formation to its students, and at the heart of his conception of a university was residential living and its formative importance. The lofty conception he had of his new pastoral responsibility is conveyed in jottings made a few months before the University opened; in his diary he notes the idea he had of making the University a diocese, or, more accurately, making the University Church and collegiate houses one, the bishop being either himself or the chancellor. This leap of the imagination conveys the grave responsibility Newman felt he had undertaken by acting in loco parentis as rector of a university. 
At first sight all this might seem irrelevant to the present day. But imagine the effect of Newman’s policy now; imagine if students were given the option of choosing between lectures and exams only, and the full ‘package’; and that, if to qualify for the full ‘experience’, they needed to reside in the equivalent of a collegiate house or licensed hall, or else become a ‘quasi intern’ attached to one.
8. The genius loci. Newman contended that all long-established institutions were influenced by the ‘spirit of the place’, this intangible but all-important power, which, “those its ways were secret and indirect and personal, […] had all the authority of law and all the consistency of a living idea”.
 A community gives birth to a living teaching, which in course of time takes the shape of a self-perpetuating tradition “which haunts the home where it has been born, and which imbues and forms, more or less, and one by one, every individual who is successively brought under its shadow”. It constituted “a sort of self-education”, an invisible teacher, and was clearly visible in the academic institutions of Protestant England.
 Newman spelt out the educational benefit derived by students when they mix:
When a multitude of young men, keen, open-hearted, sympathetic, and observant, as young men are, come together and freely mix with each other, they are sure to learn one from another, even if there be no one to teach them; the conversation of all is a series of lectures to each, and they gain for themselves new ideas and views, fresh matter of thought, and distinct principles for judging and acting, day by day. [Life at university] is seeing the world on a small field with little trouble; for the pupils or students come from very different places, and with widely different notions, and there is much to generalise, much to adjust, much to eliminate. 

Hence the importance of a healthy intellectual atmosphere, which once begun would be carried on by tradition. “It is scarcely too much to say that one-half of the education which young people receive is derived from the tradition of the place of education. The genius loci, if I may so speak, is the instructor most readily admitted and most affectionately remembered.” The authorities were unable to create this ethical atmosphere directly, but were in a position to foster and influence it. One way was by means of scholarships, which would be accompanied by various privileges as well as responsibilities. In some ways, Newman’s scholars were the equivalent of Thomas Arnold’s prefects at Rugby School:
without having a shadow of jurisdiction over the rest, they would constitute a middle party between the superiors and the students, break the force of their collisions, and act as an indirect and spontaneous channel of communicating to the students many an important lesson and truth, which they would not receive, if administered to them from the mouth of a superior.

9. The Professorial–tutorial division: the theory. Besides combining the best of each side in the university–college division, Newman was keen to combine the complementary roles in the professorial–tutorial division. He saw the university as the main setting for lecturers and the colleges (or their equivalent) as the main setting for catechetical training. It is worth noting that this division applies to secular subjects, just as much as to religion.
In the historical sketches Newman emphasizes that, while much is conferred by the college as a second home, the student gains still more by signing up for tutorial supervision, since it complements the education imparted in lectures. While the college was the main setting for general discipline (in the wider sense of ‘training’), the college tutorial was the ideal vehicle for the student’s intellectual discipline:

his diligence will be steadily stimulated; he will be kept up to his aim; his progress will be ascertained, and his week’s work, like a labourer’s, measured. It is not easy for a young man to determine for himself whether he has mastered what he has been taught; a careful catechetical training, and a jealous scrutiny into his power of expressing himself and of turning his knowledge to account, will be necessary, if he is really to profit from the able Professors whom he is attending; and all this he will gain from the College Tutor.

10. Tutoring: the ideal Tutors, not lecturers or professors, were the engine room of the university; good tutors “will be the real strength of the institution”.
 Tutors would assign lectures to each student, ensure they were making good use of the lectures, and prepare them for their exams. They were to be two or three years older, having recently graduated and gained honours; normally they would have been holders of scholarships. 

In 1851 he wrote “that the principal making of men must be by the Tutorial system”.
 Later he says that the tutors were to be:

half companions, half advisers of their pupils, that is, of the students; and while their formal office would be that of preparing them for the Professors’ Lectures, and the Examinations […], they would be thrown together with them in their amusements and recreations; and, gaining their confidence from their almost parity of age, and their having so lately been what the others are still, they may be expected to exercise a salutary influence over them, and will often know more about them than anyone else.

11. Tutoring: in practice. Newman lavished great care on his choice of tutors, who at the outset had to be experienced men who had tutored at either Oxford or Cambridge. For “the beginning of an inward and real formation”, the University needed 

a few persons who thoroughly understand each other, and whom I entirely know; who can quickly and without show be bringing into shape the students who come to us. […] We must feel our way – and get over a mass of prejudice and opposition. No rules can do this – but the zeal, energy and prudence of the individuals employed in the work.

The tutors “will have nothing to do with discipline, but be as much as possible the friends of their charge. They will not be responsible for their conduct, but for their intellectual proficiency”.
 Newman expected them “to gain the confidence and intimacy of the young men – and, in this way, to smooth the Dean’s work”, hence the insistence that they ought to have nothing to do with discipline, “for else, good bye to the confidence I speak of”.

Newman hoped that the tutor would adjust himself to the needs of each student and cater, not just for those who were able and studious, but also for those who showed little love of learning, or had developed few study habits, or were backward. They were to select their course of reading and recommend the lectures they were to attend and the books and subjects they were to present for examination. The tutor needed to oversee the reading of the more promising students by starting them off with advice, explaining to them the difficult passages, testing them now and again, bringing to their attention points they might overlook, helping them with summaries and generally keeping an eye on them. Different tactics were required for the backward, who would need support in remedying their shortcomings and making the most of their lectures, and for the idle, who would need to be kept on their toes and confronted with their lack of diligence in the run-up to exams. All this would demand of the tutor “a sustained solicitude, and a mind devoted to his charge”.

Newman enlarged on the importance of the role of the tutor and its possibilities by suggesting that the way to a young man’s heart lay through his studies, particularly in the case of the more able. Feeling grateful to the person who takes an interest in the things which are at that moment nearest to his heart, the student opens up to his tutor and from the books before them the two are 

led into conversation, speculation, discussion: there is the intercourse of mind with mind, with an intimacy and sincerity which can only be when none others are present. Obscurities of thought, difficulties in philosophy, perplexities of faith, are confidentially brought out, sifted, and solved; and a pagan poet or theorist may thus become the occasion of Christian advancement.

In this way the tutor forms the pupil’s opinions and becomes the friend, perhaps the guide, of his life after university. Newman’s lofty conception of the “serious importance” and “really interesting nature” of the tutor’s office for the well-being of the university are captured in the following words:

In this idea of a College Tutor, we see that union of intellectual and moral influence, the separation of which is the evil of the age. Men are accustomed to go to the Church for religious training, but to the world for the cultivation both of their hard reason and their susceptible imagination. A Catholic University will but half remedy this evil, if it aims only at professorial, not at private teaching. Where is the private teaching, there will be the real influence.

Of course, the sheer expense of Newman’s system would seem to make it unaffordable in times when productivity is everything, but it is worth noting that he intended to use recently graduated students, not older academics.
12. How are we to interpret Newman’s ideas for times and circumstances which are so different from his? It is all too easy to dismiss his ideas as impractical and to shelve them, but difficult questions can and should be asked. Who in this day and age is willing to undertake the running of student residences? And even if such residences existed, who would be willing to submit to their rules? Newman teaches us the importance of asking the right questions, whether to academics, university administrators, students and parents. Human flourishing and setting the optimal conditions to promote it (like nurturing plants) require Aristotelian-type questions, such as What sort of person do I want to become?
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